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Abstract

When asked what their favorite toy was growing up, a common answer received from
women, is their tea set. Pleasant thoughts of beloved tea sets past, and present come to
mind, almost always leading to what happened to the precious piece, or where it might
reside. Also, warm memories of parties held with mom and dad or stuffed animals begin to
surface. It is obvious, based on time and tradition, that the tea party and set used in the lives
of many have helped shape current reminisces of experiences had, and those to come. With
specific concentration on the actual occasion that takes place when coming together to have
tea, we will explore dimensions of the event that include: the progression of tea from a regal
beverage, to consumption by women and children, expected imitation by children of tea
parties witnessed, and an in-depth exploration of the specifics of a tea party. Additionally,
communication skills acquisition will be observed, with emphasis placed on pragmatic
language including dramatic play, role-playing, turn taking, and grammatical ellipsis. Finally,
an overall look at enjoyment of the event, and fun to be had by all participants will be
discussed, together with the tradition and promise that tea parties will bring for generations

to come.
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From an unknown beverage accidentally discovered by dropping a few leaves into a
cauldron, to a drink that brings people together every day in the form of teatime, the leaves
of the camellia sinensis sinensis have had an incredible journey. Enjoyed around the world,
many have used tea to help create personality, connection, and tradition through various
ceremonies and rituals. Perhaps the best-known consumers to the world are those from the
United Kingdom, whose fascination with tea goes back for centuries. “The English, of course,
have been mad for tea ever since the 17th century, when Charles Il returned from exile with
a taste for the brew, and with his Portuguese Queen, Catherine of Braganza, started a royal
trend” (Beinhorn 8). While Britain may be the first to come to mind because of their
consumption popularity, it is important to remember that the origin of tea is far from the
Isle. Rituals and ceremonies have had a vibrant history, and played key roles in many lives
throughout the world; specifically those in Asian lands. However, participation of children is
rarely found in such traditional settings, with emphasis on the practice of these events
placed primarily on an adult audience. Thus, our concentration is focused more on the tea
practices found in Britain and America, as they typically lend themselves to a much younger
demographic.

“In 1717, Thomas Twining opened London’s first tea house, The Golden Lyon, at 217
The Strand, where part of it stands to this very day. Here, ladies, barred from the coffee
houses, could purchase their own tea” (Mair & Hoh 175). For various reasons, including
coffee houses being an all-male affair, tea gained popularity among women because of it’s
more demure qualities. Parties and gatherings became the norm, especially after the

Duchess of Bedford, in the first half of the 19" century, decided that she didn’t appreciate
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being hungry in the late afternoon due to the shifting time of taking meals. “According to
British tea lore, the venerable institution of afternoon tea was invented by the Duchess,
who, to assuage her low blood sugar level, ordered tea to be served around 5 o’clock with
some bread, butter, and cakes” (Mair & Hoh 235). As this new time of day gained popularity,
especially with women, invitations were sent out to anybody of high regard for participation
in the event. These gatherings also produced innovative ideas and rules as to how the tea
should be served, received, along with many other details. Among those asked to serve the
tea were the daughters of the house. With the help of these occurrences, tea rose even
higher in popularity, and teashops began opening their doors around the country. “Here,
respectable women from all walks of life could take a break from household chores, eat
lunch during a day of shopping, or meet a friend for an intimate chat” (Mair & Hoh 239).
Essentially, teahouses offered an ideal place for women where chaperoning by their
husbands was unnecessary. Additionally, with important traditions of both high and low
teatime becoming commonplace in the homes of both rich and poor, tea slowly became a
commodity for all members of the household — especially those who were younger.
Children have a natural need to imitate their parents, friends, and other individuals
who are placed in their lives. Why might this occur? “Perhaps, both style of acquisition and
function of imitation must be considered in relation to developmental stage since both the
role and nature of imitation have been shown to change as development progresses” (Ramer
708). Not only do children have an undying need to imitate that which is going on around
them; they learn exceedingly much from doing so. But, with such a curiosity to copy others,

why has teatime become more of a female ceremony, most times intended for little girls,
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rather than for both genders? This answer can be found by taking a small look back in time
to see how teatime became a social gathering for women more than for men. “While the
London coffee houses had been an all-male affair, its fashionable tea gardens afforded the
perfect venue to meet the opposite sex, as well as a place where the whole family could go
to enjoy a variety of performances” (Mair & Hoh 186). Women continued to be banned from
coffee houses because of their prestige and unprecedented ability to provide knowledge to
all who sought it. Hence, they were an all-male affair, as women were looked down on in
regard to knowledge and ability. This of course is not a specific basis lending itself to the
explanation that teatime became a female venue. However, it does provide a reason as to
why little girls began watching what their mothers were doing at home, and began imitating
them.

With men traditionally going to coffee houses to soak up the intense culture available
to all, women continued to indulge in the simple pleasures of having a meaningful event for
themselves, again starting with the Duchess of Bedford and her quest to sustain herself
during long breaks between meals. Of course, audiences were not just coming together to
drink; they came to be impressed and gain ideas as to how they could incorporate new and
exciting details of service into their own teatime. “For women of the leisured class, it was the
perfect opportunity to gather and gossip, and display one’s beautiful home and elegant tea
utensils” (Mair & Hoh 235). Most who were invited never resisted their invitation, and during
the event, were able to come and go as they saw fit. “The hostess poured the tea on a small
tea table, and the cups were handed out by a gentleman, if present, or by one of the

daughters of the house” (Mair & Hoh 235). Hence, the traditional beginning of girls watching
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their mothers, and sometimes fathers, entertain and enjoy the stimulating effects of tea.
With the overall gathering in mind, children most likely began noticing the specifics that
occurred during these parties. Often, guests arrived and were seated in a designated area to
take tea. Here, an entire spread containing all sorts of delicious, afternoon snacks was
present. After all had arrived, conversation began, as well as consumption of the beverage
that attracted so many. There were always specific do’s and don’ts, with certain teatime
characteristics developing as time progressed. Most likely, enthusiastic guests and hosts alike
were unaware of the observation taking place by those most interested in such affairs.
Specifics of children’s teatime vary from place to place and by assumed tradition.
Some may find that dressing up in hats and other apparel are exactly what it takes to have a
proper time. Others might view this event as nothing more than an opportunity to have a
good visit with favorite stuffed animals. Despite numerous ways of having a tea party,
children are more or less always brought together by the occasion. Regardless of such
differences, there are always a few staples necessary to enjoy the beverage. Often, the most
likely ingredient is missing: tea itself. However, never absent is the tea set: a timeless
tradition that is quintessential to proper enjoyment. These vary in size and shape, quality
and age, but are often a favorite among children’s toy collections. While the actual beverage
may not make it to the table, most times something to traditionally accompany the drink
does. Snacks and treats have long been a part of teatime, and usually include cakes, pies,
cookies, scones, biscuits, assorted baked goods, butter, jam, finger sandwiches, and a host of
other delicious fare. Often, a host of the party is established, with visiting guests typically

following their lead. Conversation abounds during this enjoyable time, and ranges from topic
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to topic. However, no tea party is ever complete without a topic that an intrigued youngster
may have heard and want to portray again.

Dramatic play, simply put, is the portrayal of life as seen from the actor’s view. Since
children aren’t really looking for inspiration from specific actors, we may simplify this definition
to the thought that children want to imitate exactly what they see by those that are viewed in
high esteem. In describing dramatic play, Gupta states that, “It is through encountering
difficulties, being puzzled, and arriving at resolutions that children become increasingly aware
of language and thought” (1047). Seeing exactly what their parents were doing throughout
regularly occurring tea parties, children were able to imitate, with the use of dramatic play,
everything they bore witness to. It was especially exciting to recall exactly what somebody had
said and re-utter it when friends who hadn’t heard it before were present. This process
continues today, with children sometimes asking their parents or playmates what they should
say, or just copying what has been said. Occasionally, specific roles are assigned and therefore
must be played out.

“Play is such that the explanation for it must always be that it is the imaginary, illusory
realization of unrealizable desires. Imagination is a new formation that is not present in the
consciousness of the very raw young child, is totally absent in animals, and represents a
specifically human form of conscious activity. Like all functions of consciousness, it originally
arises from action" (Vygotsky). Considering the traditions that have formed regarding teatime,
it is no wonder why children like to dress up using hats and superfluous outfits. The concept of
dressing up has been passed down through generations, going from reality to pretend.

Vygotsky claimed that play is imaginary, and arises from action. Coming together with friends
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and family provides wonderful opportunities to envision, imagine, and create through the form
of role-playing. Sometimes, children are unsure of where to begin. Thus, in addition to having
already observed their parents, they need a nudge of encouragement to stimulate. When mom
and dad assist their children, it “helps the youngster organize and sequence actions, and
provide real skills that can be used in play” (Egan, Freeman, Greenberg, and Anderson 36). In
addition to aiding the child in role-play, this provides an opportunity for parents to be with their
children, continuing to encourage most facets of growth. But, playing make-believe does more
than stimulate a growing mind; it increases the development of specific pragmatic acquisitions.
Body language, including non-verbal communication is said to account for more than
50% of most interactions. “Pragmatics can be defined as the intentional use of language to
interact with other people” (Hulit). Among these features is that of turn taking during
conversation. Contributors to appropriate turn taking involve proper voice inflection, open
body posture, and fitting pauses and breaks. “The orderly exchange of turns at talking is
fundamental to successful conversational interactions, and considerable information is
accumulated that describes major features of children's turn-taking skills” (Craig & Evans 866).
Because turn taking almost always involves the presence of an additional person to converse
with, tea parties have provided exemplary models of acceptable pragmatic behavior for
hundreds of years. Children engaged in teatime find themselves unattractive if certain rules
aren’t followed. Therefore, unfortunately perhaps through a series of mistakes, little ones learn
that characteristics of proper communication must be acknowledged. These include: looking at
somebody when speaking to them; waiting one’s turn to speak; monitoring loudness and

inflection of voice; and proper subject matter. Children with communication difficulties or
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impairments, such as Autism and Asperger’s Syndrome, especially benefit from involvement in
gatherings such as teatime. When placed in situations in which communication must occur for
successful interaction, these children are almost forced to engage, most times finding that a
nice conversation really is possible. They learn that turn taking has a certain rhythm that must
be followed, and with prolonged practice, most are able to profit from their participation.

Another skill, in the syntax branch of language, is encouraged during tea gatherings.
Syntax language includes the rules of word placement and usage. This skill is known as
grammatical ellipsis, and is known as omission of certain words or subject matter that have
already been discussed in conversation. For example: if a child said ‘I want tea, please,” they
could be answered with, ‘Here is your tea.” So far, the word ‘tea’ has been used twice. Ellipsis
would occur in the next statement by saying, ‘Thank you’ as the cup is passed, instead of ‘Thank
you for my tea,” making usage of the word stand at three in only a few utterances. The primary
way of developing this skill occurs during group interaction, which is encouraged during teatime
participation. Again, under developed children and those with specific impairments including
Autism and Asperger’s Syndrome benefit greatly from group setting stimulation, promoting use
of pragmatic skills. If one were to use the same word ten times in an interaction, people would
begin to suspect that they weren’t following, or perhaps not interested in the conversation.
Because of the many objects involved in having a tea party, children begin to recognize that
once they’ve said the name of a person, place, or object, it is not always necessary to continue
repeating.

Stimulation of pragmatic skills is not always present in day-to-day communication,

unless a specific opportunity arises. “Another feature of conversation that children have to
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learn is how to read between the lines — that is, how to work out what people really mean by
the words they use” (Crystal 43). Coinciding with the opportunities provided for role and
dramatic play, turn taking, and grammatical ellipsis, are those for understanding figurative
language. This skill also tends to be essential in understanding a conversation’s direction and
meaning. For example: During a tea party, the host offers one of their guests a cookie. But,
based on the facial expression of that guest when eating the cookie, if it displays any sort of
dissatisfaction, the host should know that their guest didn’t enjoy the treat. Under-developed
mastery of this skill might include something like the host offering the guest another cookie
without acknowledging that they didn’t enjoy it. This creates tension and distance during the
rest of the interaction. Therefore, this skill is necessary, and well promoted during participation
during group activities such as tea parties.

Noticeably, the effects of tea on children, even when explored only on the surface, are
great. From a beverage for only those of immense wealth, to one that prompts communication
every day from both rich and poor, tea has served valiantly in promoting interaction amongst
all peoples. Included are those of small stature, and malleable minds, unknowingly impressed
by a drink that continues to provide abounding opportunities. To consider the effect that tea
has had on all who have been afforded a chance to realize it in their own lives is mind blowing.
When questioning friends and family of their personal experiences with tea, warm, happy
memories and specific stereotypes, even, begin to surface. Approximately nine out of ten girls
claimed that they enjoyed at least one tea set growing up, some with as many as five! Most
children simply view teatime as an enjoyable experience, never considering all that’s happening

while engaged in the event. Speech and language development instances that occur when
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interacting among group settings, such as those conveniently provided by consuming tea — at
any age, are not only beneficial, but essential to effective communication.

Consumed primarily by men in it’s infancy, to enjoyment consistently by women, and
finally to a happy agreement among all ages, tea has been a staple to all. From expensive loose-
leaf brands, to tea of less quality, many have consumed their cuppa with a smile on their face.
Without a doubt, the beverage will continue to provide comfort to those in need of a pick me

up, offer great conversation, and prompt a good time to all for years to come.
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